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— = = TOWARD A DESCRIPTION—OF-THE OCCUPATIONAL

e ETHOS OF THE SENIOR HIGH”SCHOOL PRINCIPALSHIP* C

~
-~ -

Scott Thomson, Fxccutive Director'of the* National Association of 3ccondary

School Princlpals, has suggested that the high'school is among the best known and

L]

. least understood public institutibns in America (in Byrne, H}nes and McCleary, d978)h

The same suggestion holds true as to knowledge-and understanding of the work of some’

15 000 people who are principals of public Jecondary schools in America. e funda-
mental purpose of this study was to investigate in some detail and describe t

occupatiOnal ethos of the American high school principal A desired’result of this ‘

. -

effort is a contributidn to knowledge and understanding of the senior high schéol

.
Y

pr1nc1palsh1p . '

Several recent studies have suggested'that tne key t ood school is a ood
// ¥-a.good 8

N »

) )
principa] (Abramowitz, et al. . l978 Byrne, Hynes and McCleary, 1978; Kean, et al y e

l979 Ellett, et al., l976 Wagstaff, et al » 1979). Dnfortuantely, there is a

pauclty of destriptive information on the principalship.in general, and the senior *
‘e o & A

high ‘school prigcipal in particular While the senior high school principalship has ~

been discussed, prescribed, studied, editorialized, criticized improved, and even
abolished ‘in recent years, it has rarely:been described empirically. The descrip-
tive work that has been done pn’ the principalship has involved either intensive

description of a bingle individual (Wolcott, l97§; Jentz, l977, 1978), or extensive

N

normative surveys which provide descriptive information about the characteristics

of those individuals who are principals (Byrne,'Hynes and)McCleary, 1978; Abramowitz,

et al., 1978). . . v Y o

N Y
*This work was done as part of the writer' s dissertation regearch in the Ph.D. .
program of the Faculty of Educatfonal Administration, College of Education, at
.The Ohio State University. Faculty Advisors were Professors Luvern L.
°Cunninghap, Walter'G. Hack& and Lonnie H Wagstaff ) s

- . .
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.senior _high school principalship? 1In his study of' the superintendency,

. The Concept of Occupational Ethos

Fany
.

{

In this “inquiry, the senior high school prxncxpalsh1p was viewed as an

occupation. Lortie (1975), in h1s study ofSthe eyhos of the teaching"

occupation, and Ogawa (1979), in his study of the superintendent'g ethost/)

.

.focused their works similarly. 1In the t?adition_of-occupational soeiology,

gthe term occupation is inclusive of all work roles \in society (Hughes, 1@58;

e 4 » '

Krause; 1971; Pavalko, 1971). 'Ogawa (1979, p. 5), suggests that occupation
is a more neutral term than profession, and hence more useful for this fype

of study. * K

)
N

Ogawa borrowed from Lortie to define_occupational_efhos for the purposes
]
L d

of his study. 1In this investigation, the same definition was employed.

Occupational ethos was defined as follows: = ' &’

. H

Y

.* ' Those general inclinations to act in a partlcular'
way which are shared by, members of ap- occupation as : <o
indicated 'in: . . . ‘ ‘ .

4
o /
rd

1. The attitudes expressed by members of an octupatlon : :

towards and resulting from their qccupation's recruit-
. ment and 'socialization processes and reward structures,
and o~

2. The perceptions and attitudes expressed by members of
occupation towards their day—to—day work.

How does one develop a description of the occupational ethos 6f the-

Ogawa (1979) states that he "borrowed heavily from Lottie's work on the class-

. i . ’

" room teacher". The same can be stated for the study repprted here. In fact,

B ' g ‘

the organiéiqg framework for this investigation was essentially élre$licé_

tion of Lortie's in Séhoolteacher. . - o~
i ' .

-g
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The deqcniption reported here is the result of the analysis of two major

dimensions of the occupatlon of the senior high school principalship: orienta-
- . )
tions engendered by occupational structures and meanings attached by principals

-

to- their work. : . .

. Ogawa (1979) aptly characterized this process as one of "analytic 1

disti%latipnf., The accompanying chart (Figure 1).was made by Ogawa to depict

his approach to the,develoﬁment of a description of the occupational ethos
. —— .-
of school superintendents. It has been modified to depict the same ‘approach

to geveléping a desgription of the occﬁpational ethos of the senior high school

?
‘

principalship.

@ b ‘ . . : - ~
' ’ Figure 1 goes here :

y

Assumptions : - !

To conduct this study, it was necessary to make the following assumptions:

.

1. The sample of high school principals who served as interview subjects

is representative of the total population of senior high school principéls,

2

. / ’ ! ~
although the sampling procedure utilized does not lend itself to statistical

verification.

.

2. The interviewees' responses reflect their actual perceptions and

att&tudes. , " ‘ o ‘ ‘.

~ 3. The ethos of-aa ongpat;;n can be inferrgﬁ from the pét;erns which

emerge in occuﬁat%oﬁ members' characterizations of their work. ‘~
4, *The'questioné to which interview subjects }esponded did fdégg'qpo;

important aspectsﬂof the work ;nd.ugi:palion 6f the senior high school

.pr;ncipalship.

N . .
L4 . Al
.




" \as an élite interview." He defined'such an approach as: ¢

s ©

‘e L 2]

. '
' . - N . )
4 ) . .

°;\ . o R— '*4__\ K
T -

A comment about the application of "findings of escriptive inwesti-

. 2
gation such as this one is inzordor. Dan C. lortie hak suggested that studics

N e ?
s M

or:pubiic schools have been "long on prescription, short on description" (1975).
It is important to note that _this. study does not test hypotheses. - Thoqe p¥ac-
tical applications which the f1nd1ngs of such a study may yield, are to be

viewed as suggestive rather than.prescriptive (Ogawa, 1979)

.
- . 4
”

N Procedures

i

L . « : :

+ Primary data were gathered through -interviews of fifteen persons serv1ng
as senior h1gh school principals in Ohro public schools durin} the 1979-80
school year. The, specialized nature of this study and the knowledgeability
of those to be 1nterv1ewed'suggested the need for what Dexter characterijed"'

-

. . A} hd
An interview w1th .any interviewee-—a stress should be placed - :>3
on the word "any' '-~who in terms of the current purposes of ‘
- . the interviewer is given special, :non-standardized treatment.
By specidl, non-standardized treatment I mean "
i.z stressing the. intexviewee's definition of the situation,

’

2.( encouraging thfyintervieweg to structure the account of - ° ¥
the situation ‘ . .

3. letting the interviewee introduce to 'a considerable - - .
extent’ (an extent which will* of course vary from project ¢ ¢

to project and interviewer to interviewer) his notions
of wHat he regards as relevant, ingtead of relying upon
the investigator s notions of relevance. "(Dexter, 1970) .
The "intensive , "elite" interview was particularly appropriate for this
study. Previous efforts at descri\ing the ethos of an occupation employed
4 Y
such a strategy (Lortte, 1975' Ogawa, 1979). It was clear that this approach

e

involved less prospect for he generalizability of findings associated with

.

large s les employea in surVey research However,\the approach afforded

) . .3 . . :
greater accuracy of description and richness of detail than a written survey £
. PETR ~ ra i .

- - . . ~
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wnuld~hnvo,producedﬂ Webb €t al.; pointed out that the- interviewer's powor

to' nntroduCL and relntroduce topics allows a greater dcns;ty of relevant“
o\ _ ] .,

i’ ' —
data (Webb, ‘et al » 1966):. - o _—

v

An interview guide. \‘devehped for use in the semi-structured 1nter—

»

views with high scHool principafs. Questlons-were focused on those d1mens10ns
of the occupa&ion whlch provide insights to 1ts ethos - the occupational~

S e
4

structures of recruitment,'socialization, and reward, and the. meanings which

- 4 ]
Y J—

h1gh school pr1nc1pa1s attach to their work. Questions were general and
.

0._

openended in nature. Interviews were cenducted in person, by the Ffesearcher,

N
» .

in the principal's own schpol. [Each intérview wag® taperecorded and later

i ~

transcribed. None of the interviewees objected to a request to taperecord
- AN - T, .

the interview, Ali“?eSpqndents we}e infgfmed that their identities would

'
3

remain confidential in any and all reporting of databor analysisegf duta.
. C %, - .

N

. \ ' ,
Director of the Ohio Association of Secondar%\gihool Administrators, ou%lin—
' 4 o

ing the stud§ and requesting an appointment with this indgvidual to discuss

the study. A subsequent meeting was held with the Associate EXecutiue

Director of.OAgSA. This meeting was held prior to any of the .interviews

‘ A}

with pningipals. The purpose of the. meeting was twofold. The=Ffirst was to

enable the researcher to indicate to prinéipals that the propésaivhad been

-
o

reviewed with the chief executive of their state, professional association.
> .

Secondly, the execut1ve s .comments were vieWed as a valuable source of infor-

.
4

mation about the ‘high school o}rncipalship in Ohio. T—r- T ——— .

All interviews were conducted in Aoril, 19807"—Each persor to be inter-

viewed was sent a letter, outlining the study and requesting an interview.

i

: ; RO
respondent, a letter was sent to the Executive- -

»
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. ‘ . -
" —— --A-phone dontact followed to set up -an interview appointmént and to respond

A

- ~
to questions or congerns the person might have about the study.

N [

Sample

-

Persons to be interviewed were selected from the total population of .-

. )
" those individuals serving as senior*“high school principals in Central Ohio,
. ‘ 4 ) | - . ‘

that is, in the seventeen counties that are within a 75 mile radius of the

Cify of Columbus: The use of a small sample of respondents was dictated by

\

the data collection technique. (intensive interviewing), and the limited

.

~

financial and time resources at the disposhl of the investigator: It "was -

understood that thls.placed severe linntatlons on the generallzabllity of
flndlngs., It also limlted the relatlve stabillty of responses and the

s, a:

poss1b111ty of analysis of. subgroups within the target population. Ogawa

%o~ N

(1979) suggested that these limitations are offset by the depth of under-

stan&ing which intervieys‘provide. In the same vein, Lortie noted that the

"benefitsﬁof intensity are purchased at the cost.of scope' with the meth-

- N o * . . L}

odology employed here Qie 1975). o

A total of f1fteen high school principals were 1nterviewed The f’

~ - -

sampling frame for this study consisted of g 11st of ‘the 106 public hikh

schools in gheﬁ"univerSE" of the 17 counties in Central Ohio, which offer
| K

programs in grades 9 ghrough 12 or grades 10 through 12, ° 8chools which had

any other grade grouping and regional joint:;ocational schools were not in-

\ -
cluded in the frame. This "purposive" or "judgmental" approach was applied
J o \ X . . .

because it was determined that a population and sample,consisting entirely

of comprehensive 9 through 12 and 10 through 12 senior high schools was
) : ’ a t




7

desirable. Thus, atypical elements of the universe were not included in the

frame, and a prqpability sample was selected. o ,? .
4 A?

»

The list of 106 high schools in the sampling frame wag diSplayed to
be sampled from First, coutties were listed alphabetically. Second, school
districts were listed alphabetically within each county, with city districts
first, exempted villages seéond,.and local districts third. Third, high
schools were listed alphabetically within each of ‘the three types of school

_districts. = - .

-~ N 4

A systematic sample was selected with a_sélection ‘interval of 7. This
: ; a
interval was obtained by dividing the pépulation size (106) by the desired
sample oiae (15). This type of probability sampling was carried out until

selections were made from 1 to lOS' In fact; 14 of the in1tia1 15 respondents

»

"selected participated in the study and the next subject in the Selection
-~ \
proceS& replaced the one non-participant. The individual who declinéd to be

.

intervieWed stated a lack of time as the reason he could not participate y

" In the final sample selection, there were 7 city district high schools,

7 local district high schools, and 1 exempted village district high scheol.
The actual ratio of_cify to local to exempted village high Schools in the

frame was 9 4 10.8: 1. 0 This iddicates a representative‘sample by dist*ict (
6 . . . ll

type. - ’ \(

® - . ) \\
- ' . N \

. " Occupational Structures A

‘ Recruitment. The occupational recruitment strueture of the senior high school

A

principalship is characterized' by elements common to many other oécupations
. R »

4

and factors unique to -the principalship. .

.
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. |
Principal ;7 states t hat "upward mobility, money, and challenge lured %
"a stepping stone”, “chance to get ahead", "a more prestigious job than ; e

I

toacping"._ While it was clear that principals were attracted by the salary

me'" to the occupation. Other principaks referred tthhe principalship as - .1
1

and prestige "associated with the occupation, other attractichs were.more
¢ . * ?
fyndamental to.the group as a whole.

- o
)

The opportufiity to be of service to so¢iety is characteristic of educa~

tional oécupations. High school principél$ wayre attracted by the opportunity

¢

\ - ~
~ to improve a rtjcular high school program. Principals spoke of wantin to
p \ .Pa\gi g prog T -1pa P g

"change things for the better", "do things for youngsters." Principal 13

[N

taught under a "'poor" principal and entered.the occupation to "create an at-

.

hosphere where ' teachers could teach and students could learn."¢ Most principals ,

had high expectations about what an effective principal could accomplish.'

)
- ~

Principal 3's commeht is representative: "The principal was the fellow whb

»
')

put everything Eogether and made the thing go.” ' ’

While all of the principals aspired to the principalship as -classroom g

. ©
h L]
.

) .. . .
.., teachers, their entry into‘administragion was most often a chance occurrence.

Y

Being '"tapped" by a mntor ot patron is a common story. - Principal 10 spoke‘

of the man who gave him his first vice-principalship. . - )
o 2 . .
- My .0ld princ%yalztook the time to compliment,  praise T, -
and mentor me. It was an absolute break to work and
'‘learn under such a princiggl‘at such a young age.
. . L3
That "absolute- break" is an important key to the recruitment structure of' the

-

high school'principalshipa More often than not, principals récgﬁit principals:A
’ - .
by which teAchers become principals in

n

twe_complementary modes and casts them in the jargon of the literature of

.

Wolcott (1973) describes this process

. ~

- '




‘ . . S -
-~ K- ‘
of educational administration--"sponsorship" and "GASing" (i.e. Getting the
Attention of Superiors, a term gifét'used by Daniel E. Griffiths in a-1963
. . N )" '(‘ 3 -~ R R - .

:l- a

~ study -of teacher mobility). 7 . L

. L4

.

S
1 H

Socialization.\Bénﬁfational soc{blogists and other students of work roles have
observed two dimensions of occupgtionai socialization-training prograﬁs and

.on-the-job experience (Pavalko, 1971; Lortie, 19?5; Ogawa, 1979). Principals'

comments were analyzed for patterns in occupational socialization. Formal

—

and. informal levels of socialization within each diménsion were probed-in

\ -

interviews. . . - »

<

;
,-High school principals do not view formal training programs as the sources

.

@

of attributes,-skills and kgﬁhledge,nécessary in the occupation. This is a

general response. Principal 8's remark is representative.
*

. B

T

I got very little out of university courses tﬁaq was practgical.
Courses and books don'p do it. Theory doesn't help me onfthe
- job.

It is important to note that widespread complaints about formal graduate studies
r ' o

in education were findings in previous studies of the ethos of educational '

N . P '
occupations. (Lortie, 1975; Ogawa, 1979). 1In assessing the relationship: be-

1]
n

‘ tween higher education and the principalship, Wolcott describes a paradox

which may provide some hint as to orientagﬁdns resulting'from this part of
b )

-

the socialization process. .
o - » ' ,

Thus in their process of becoming, principals learn to
eschew the formal system of education even as they come ~

to Teallze that in their chosen careers they can never
escape its influence. At the same time, it .is their
steadfast belief in the importance of formal education . ‘
for others that gives them their higkest professional

purpose (p. 206). - ) ‘

- . M
, -
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. . lQ
Principals spoke positivol{ oé informal—ex;eriences in their "Ed. Az\

In pursuing their admin;étratlve,credentials, péf%éipals develop-

ed bonfs with many coileagues who shared the experieqce.

course ‘work.

’

Principal 14‘s

-«

*gbservation was ecﬁgzziseveral times: : N
C 0

University training in administration has not been very
- helpful. 1t is really valuable though,.as a forum

c
It was clear throughOut thlS inquiry that high school pr1nc1pals viewed

on- the~jo$ experience as the most important part of .their occupat10na1 training.

4 1
o\ )
Most did qualify their comments by stating that ability was a given prerequi-

site. One principal observed that "A weak person can get all of the training

.

in the wérlq and you still know he'll be worthless as a principal® (Principal 5).

o

Pr1nc1pa%§ use phrases like "make it or break it",

.

"do or die", "baptism
,by fire", and 'sink or swim" to characterize théii’on—the~job tréining.
. . i .

veteran principal said the experience made him "

One

ll

smart enough to not get in

. N
where I'm not smart enough to operate" (Principal 9). ) -

!

Y . . ” . .
While principals went into detail describ ng experiences in the principal-

a

ship as important training, they also emphas zed personal qualities athlife

experiences as key.sources of skills. Principalé plagg/a'h;gh value on breadth

of expérience and qiyetsitydof background. They speak pdsitively of "the scﬂool

"having been poor"
. : o
service”, and "knowing how the other half 1ives";'

\ : .
of hard knocks", "factory work with common men'', ,"the

. 3

. High school principale é?e not very dramatic in describing the qualities

wifich lead to succes$ in the dccupation - integrity, sense of fair play, con-

- ~ R ¢
sistency, hard work, concern abouq teachers and students, and gincerity,

The reward structure.is the third and final of the occupational

3 -
- .

structures examined in this study of the occupational éthas of the seniot high
-~ ’ -

Reward.

Ne

‘ 12 e

\

RN

[

.
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AR - 11
school principalship. \Dan*E; Lortie (l9>§) has proposed that the surround-

ing structure and culture of an 6ccupation'are likely to influente the‘bmphasis
- b . v N
O ) N
on certain kinds of rewards rather than'othérs. - .

.
~

Most pr1nc1pals were quite candld about the importance of monetary rewards

a ' \ ~ -
in their occupaglon In’ discussing what is rew: rding ab0ut worklng as a high

school pr1nc1pal, salary was often mentioned but rarely discusspd at length.
- 1t appears to'he:a given for members of the ocoupatio;. ,
- In,discdésing rewards, high sehool principals fogus on the attitudes and
feelings of students_and teachers, rather than measurahle achiewements., Wh;le

L4

teachers speak of individual student growth and ‘superintendents. discuss test

scores and merdt"séholars, principals talk in terms of 'harmony", “teacher .

T -

satisfabtion' resolving confllct", and "good staff and student morale.'
.
~While pr1ncipa1s talk of organizational effectlveness, the results they seek -

.

from their efforts are spoken of in terms of “4ndividuals. 7

Y 4 -
) Work Meanings

- . ; -

-

descriptions of their work ' When queried‘about thei chief respons1bilities, .

principals rarely spoke of specific tasks or duties 'Principals clearly view

.
b N . o

their duties in global terms. The following,comments are ildustrative:

‘ ~ sé
My job iS‘to“make the ship rutt right. (Principal-2)

to mdke all the students -and teachers happy - - -
(Princ@pal o <

7 ° =

keeping the system functioning and managing
o . people s lives. (Principal 14) .

N
3 + N Y
- 5w . . ‘. Lo e

In,\:dition principals describe an overwhelming problem w1th the unpredictable

. Certain-distinct patterns emerged from'an analy is of high school principals'




‘ . SR ] : ‘ to12

nature of their day-to-day work. ' Most principals indicated that they have an .

» . "open door, no appointment necgssary" policy for teachers and students. Principal

J . ' ~
3 expresses a prévailing point of view. -
. \ ) ,
There are continual inteﬁyuptions, but the& are necesgary. “
Teachers” and stu need to feel comfortable interrupting -
me at anytime. -We need that or we get buried in minutiae:
. 1'd lose contact. If I can't finish my tasks, 1 come back , '

when no one is here.” ° . '

. ~
In a*similar vein, Principal 5 says

. . No two daygoafe the same. The routines have to come
) *- second to that-which arises. The agenda evolves. I'm
" not the guy who decides what I do. Thats the way it °
. has to be. Thy& is the challenge of the principalship.

All of this would suggest thdt high schosl prinqipals are harried professionals

- ’ . .
. who have little or no control over the allocation of their time, energx\and

.
resources.
K , .
However, principals exhibit a definite sense of control over their time and
-
LIRS . . {

acqéntron through their actions. Each of the principals in the interview sample

3

J .

followed a schedule and gave the.appearance of being in control of his individual

situation. This would éuggest that principals describe their work in terms of
¢ e . .
the -impressions they seek to convey as much as in terms of the details of their -

- -

tasks and responsibilities. .

. - . \
. The Occupational Ethos of the Senior High §chool‘Principalship
Similar a:ne_mes are reflecl%d“‘in%tﬂe occupational orientations of.senior
. [ N i

high school principals and the meanings they attach to their work. These themes

in turn are deééf&btive of the basic elements of the,occupatioﬂéL ethos of the

~ 7 N

high school pfincipalship. They are the fipdings of,Ehis inquiry: !

- K

. " . L] ..
1. An insular view of the high school social system. High school* princi-
RS H .

.

-t N ) N

-

Q g 14 | : . -
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° N

‘ .
pals ralk like "ship captains". They spice their comments with metaphors 1ike

. "keeping afloat", 'staying on course", and "weathering the storm". Most principals

arc recruited from.within high schools. It is a prevailing view among those high

- ‘ ’

school. principals interviewed that you learn the skills of the high school:-princi-
. ) -

palship on the job. 1In addition, it is clear that many of the work attitudes of

‘. Ed &
respondent pr1nc1pals were shaped by their experiences in their own high schools

High- schoolﬂprlnc1pa1s were queried about those aspects of their work which are

.

"most rewarding", 'least rewarding", "sources of staisfaction", "roadblocks to
4 . s i

*success", and "evidence of success." It was evident from their responses that

d

Iy N T

* \
high school principals look within their schools for gﬁq&\yhich is rewarding and

%

satisfying, ‘and for evidence of success or reason for. lack thereof.

2. An‘enphasis on.stzle. In discussing factors which influence success

in their high schools; principals place major emphasis on leadership style. Most

- ’ A e

high school pr1nc1pals indicate that they were recruited into the pr1ncipalsh1p ,

. <
because of such things as "personality", ab111ty to’ make dec1s1ons "guts",
FES - ’ . :
"moxie", or -"knowing how to get along with people." Knowledge ©of educational

@ \'k b
administrationt or instructional expertise was rarely mentioned in this vein. Most
principals echoed the sentiment that "how" you do things is often more important
than "what" you do. Longer experience in the principalship seems to further
. ot SE el ol

!
reinforce this view. .

k4

3, A concern for thezprocess of* schooling rather than the product. Each

-~

of the principals interviewed‘expressed concern for student achievenent and the

~

need for results in the'instructional program. However, in detailed, probing
- R

discussions of their day fp day work, things like saving a wayward student or

ke
teacher or "turning someone arOund" were seen as more gratifying than more dramatic

4 [

-
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suceess storios.  This type of attitude was alse described as the kind that was
. : e
attractive in prospective principals.
—_'f\ ’ . . R
4. A sense of control over the domain’ of the high school. Principals,

.

like members of other educational occupatians, continually decry their loss of -
control over their domain. SubJect pr1ncipals expressed similar v1ews in1t1ally

However in protracted discussions and in the two to four hour vfslts with the

- ] .
0y

interviewer, none of the principals gave evidence of not being in control of

a

.

their respective situations. The prevailing image of the high school principals

interviewed was of people who felt they had control over their organizations

’ .

. . " In summarz, it has been,sugg?sted“that high school principals see them- ™

selves as a buffer between their. school and the outside world. Their orientation
. - «

N -

ls toward the high school as a closed social system. Principals are not particu-

larly sensitive to, the external gnvironment of the school. Leadership style
- l} a '
occupies the attention of high school principals more than ovganizational
[ t
structure. The attitudes and feelings of teachers and students are attended to °
L]

more than the1r performances in their roles. Finally, high school principals see

~themselves\as very much "in control” and "on top of" their schools.

A

Both the orientations engenéZred by occupational structures and the meanings

attached by pr1ncipals to the1r work reflect the basic elements of the occupat fonal
& .

ethos of the high/school principalship: ) ‘ '

Il
»

1.. An insular view of the ﬁigh school}éocial system, 2.° An emphasis.on

st e, 3. A concern for the proeess of schooling rather than ‘the Eroduct,‘

S

" .. 4. A sense of control over the domain of the high school. . .
0y < -\ .
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o
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‘ 1
: ; .o . Conclusion ~
‘ . Limitat ions Which=characterized this stu&y are rooted in the nature_of the
& e .
(O ) overall purpose and in research methods employed to ach1eve that purpose.
! A @

. The theoretlcal concept of "ethos is both broad and vague. As with many

other social scientiflc theories, its essential qualities are a matter of spec-
ulation. Certainly, the characteristics of ethos wh1ch emerged were to some

- . A}

deg;}e determined by the research questions asked and-the theoretical perspective

poal

] . . /
: derived from Loxtie and*Ogawa. ~ A problem inherent in the research process is

: the likelihood that elements of the prob¥em will be overlooked. 1In this case,

dimensions of the ethos of the h1gh school, principal possibly went undetected.
/1' -
The pomplex1t9 of”identifyin% and describing those elementsiof the ethos which

gave direction to this study, precldﬁed purely empirical observation and insured

-
.

the nced for some inference in observations made.

Researph\methods employed allowed for the collection of a wide array of

attttudes, perceptions, and beliefs. However, the. cost of those methods pre-~

.

- cluded the use of a large sample’of high school princi{pals. This in turn prevents

S

' ] . Y
. the kind of statistical assessment which leads to generalleability of findings.
) . Further inquiry would-help substantiate whether the findings of this stuoy

e

~

are descriptive of the nature and content of the ethos of the high school pr1nc1-

\\\\\\ palship. -While particular elementS\of the ethos of the high school princdipal may

-

semble those of other occupations, if is thE Lortie calls "the ﬁarticular

which was Sought. . v . ) : : .

-

.Y
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Approach

FIGURE 1

Phase 1 =
Analyze occupational
structures for themes
which indicate orien-
tations which they
engender among occupa-
tion group members.
The structures are:

1. Recruitment

2. Socialization

3.  Reward

VA

to the Description of the Occupational Ethos
of the Senior High School Princiﬁalshlp

"

-
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e .
\ B

Phase II \
Analyze .high school
principals' descrip-
tions of their work to
identify themes whidh
indicate meanings and
sentiments they attach
to that work.

-

Orientations Meanings and Sentiments
. - .
. ’ Phale III \,.
N . - . »*#' . * \ .
°w§§ " Synthesize orientations, | .
4¥ , meariings, and sentiments ..
5. ‘ |_> to describe the basic "<J
ko elements of the ethos. . o
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. Note. 'From "A Descriptive Investigation of the Occu—
: ’ pational Ethos”of the School Superintendency" by Rodney T.
Ogawa, Ph.D. dissertatlon, The . Ohlo State Univerdity, 1979,
14. Copyright 1972 by Rodney T Ogawa. Reprinted by,per-
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